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Abstract 

Purpose: This study investigated the impact of the microteaching process on student teachers 

in teacher training programs.  

Methodology: This study was guided by the effect of reinforcement, explanation and 

questioning skill of microteaching on student teachers’ teaching performance during their 

teaching practice. The study employed a quantitative research approach which made use of a 

cross-sectional survey design. The purposive sampling technique was adopted in order to get 

to student teachers who have carried out the microteaching process. The 0 level 400 student 

teachers, who were randomly selected from the Higher Teacher Training College, Higher 

Technical Teacher Training College and 30 from the Faculty of Education, all in the University 

of Bamenda, Cameroon. A structured questionnaire was used to collect data which was 

analyzed using the Statistical Package for the Social Science (SPSS version 23). Statements 

related to the objective was cumulated to obtain a composite score for each skill.  

Findings: The total score for each skill was used to compute the Pearson’s correlation 

coefficient and the correlation was significant at the level of 0.05 both for reinforcement and 

questioning skill and 0.01 level for explanation skill. These skills therefore, had significant 

effect on the student teachers’ teaching performance during their teaching practice. Thus, the 

findings established that there exists a significant impact of the microteaching process on 

student teachers.  

Conclusion: This study shows that microteaching process has a significant impact on student 

teachers in teacher training programs. This helps in building teaching skill that will enable them 

to shift from the traditional ways of teaching to building critical thinking and problem solving 

skills in students.  

Recommendation: The study recommended that educational policy makers, curriculum 

developers and teacher educators introduce this course to student teachers from the first year 

of their program.  
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BACKGROUND OF STUDY 

Microteaching is a valuable instructional tool that mediates between theory and practice 

(Benton-Kupper, 2001). It is a teaching experiment that promotes learning and skills 

acquisition in terms of duration of teaching, number of students, and subject matter (Tan, 

2002). Micro teaching is a cycle (Higgins & Nicholl, 2003). Kucukahmet (2007) defines 

microteaching as a method that aims to instill the student teacher personality and develop their 

research skills. Aggrawal (2006) sees microteaching as a training programme that aims at 

simplifying the complexities of teaching process. Katz (2009) says that microteaching exercise 

can also be seen as a valuable tool that help students develop communication, critical-thinking, 

and problem-solving skills for effective teaching. Mahmud and Rawshon (2013) is of the view 

that micro-teaching as an instrument for teacher training which offers the students an 

opportunity to practice teaching activities under controlled situations. Microteaching is a 

teacher training technique that equips the learner with teaching skills (Tata, Shehu, & Aliyu, 

2015). Actual teaching situation is organized for developing skills and deeper knowledge.  The 

student for about five to twenty minutes is expected to teach in order to master a particular 

teaching skill. Micro-teaching is video-taped and at the end of the lesson, immediate feedback 

is provided in the form of a replay to enhance performance and focus on skills to be learned. A 

re-plan of the lesson is done while incorporating the suggestions for improvement and a re-

teaching of the same lesson to a different group of students (Owuamanam, 2018). Another 

critique follows and the degree of improvement is determined. Microteaching involves plan, 

teach, observe, re-plan, re-teach, and re-observe. Thus each teacher-trainee completes a teach-

re-teach cycle. Microteaching therefore may enable the student teacher to become effective in 

their teaching career. 

Microteaching is distinct because of the opportunity which it provides to the student teacher 

and serves as a tool for immediate and individual diagnostic evaluation of performance by 

colleagues, supervisors, or lecturers. It is therefore a tool for measuring progress in specific 

teaching techniques hence, it can be used for both in-service and pre-service programme. 

Microteaching offers a lot of skills which are beneficial to the student teacher. These skills 

include: Set induction, closure, reinforcement, variability, questioning, explaining, classroom 

management, and blackboard usage. It also adds relevant improvement and quality to teacher-

training procedures making teachers to embrace inspirational teaching. It has the merit of 

bringing theoretical discussions to trial (Ike, 2003; Williams, 2010; Saif 2011; Reddy, 2019;  

Osuji, 2016). The intention of any teacher training program is to develop competent and 

confident individuals who can use the knowledge and skills acquired to positively motivate or 

transform students to embrace real life learning. Microteaching is a valuable cyclical 

instructional tool that mediates between theory and practice (Higgins & Nicholl, 2003; Benton-

Kupper, 2001). It is a training programme which simplifies the complexities of teaching by 

instilling confidence in the teacher candidates and developing their research skills and 

experience (Aggrawal, 2006; Küçükahmet, 2007).   

Koch (2012) is of the view that the mediocre teacher tells, the good teacher explains, the 

superior teacher demonstrates, the great teacher inspires. Undiyaundeye and Inakwu (2013) are 

of the opinion that microteaching is one of the recent innovations in teacher education 

programme which aims at modifying teacher behavior according to modified objects. Training 

student teachers to desired expectation is very important and essential. They should be able to 

acquire new skills and expertise to achieve progress in a society where teaching process is 

dynamic and demanding. Microteaching as an efficient technique for learning effective 

teaching which provides student teachers with an opportunity to perk up their teaching skills 
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by improving the various simple tasks called teaching skills. According to Remesh (2013) and 

Tan (2002), microteaching aims at training inexperienced student teachers in acquiring 

teaching skills and improving those of experienced teachers it is a teaching experiment that is 

minimized and intensified in terms of duration of teaching, number of students and subject 

matter. Mahmud and Rawshon (2013) summarized micro-teaching as an instrument for teacher 

training which offers the students the opportunity to practice teaching activities under 

controlled conditions. 

Statement of the Problem 

The introduction and implementation of the Competency Based Approach curriculum (CBA) 

in 2016 into the secondary school system in Cameroon brought some challenges in the domain 

of teaching. Some practicing teachers however, might have not gone through the microteaching 

course during their professional training which is believed to have rewarding impact on teacher 

effectiveness in building students’ capacity of thinking and creativity. Other teachers are not 

equipped with general pedagogic knowledge although have content knowledge, which focuses 

only on the content or subject matter to be taught. These category of teachers are completely 

deficient of skills acquired from microteaching process (Ball et al., 2008; Darwish & Sadeqi, 

2016). This study therefore seeks to examine the impact of microteaching process on student 

teachers in teacher training programs of the University of Bamenda.  

Objectives of the Study 

The objectives of this study were to;  

1. Find out the effect of reinforcement skills of microteaching on student teacher’s 

performance during their teaching practice. 

2. Find out the effect of explanation skills of microteaching on student teachers’ performance 

during their teaching practice. 

3. Find out the effect of questioning skill of microteaching on student teachers’ performance 

during their teaching practice. 

Research Hypotheses 

Ha1: Reinforcement skill of microteaching has a significant effect on student teachers’ 

performance during their teaching practice 

Ho1: Reinforcement skill of microteaching has no significant effect on student teachers’ 

performance during their teaching practice 

Ha2: Explanation skill of microteaching has a significant effect on student teachers’ 

performance during their teaching practice 

Ho2: Explanation skill of microteaching has no significant effect on student teachers’ 

performance during their teaching practice  

Ha3: Questioning skill of microteaching has a significant effect on student teachers’ 

performance during their teaching practice  

Ho3: Questioning skill of microteaching has a significant effect on student teachers’ 

performance during their teaching practice 
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LITERATURE REVIEW 

Bandura Social Learning Theory (1986)  

Bandura (1986) in his social learning theory as cited in Kurt (2020) is of the view that 

individuals learn from each other mainly through modelling, imitation and observation. 

Bandura like Thorndike and Skinner assumes that learning occurs through observation but 

learners have ability to influence their own behaviours and the environment (Denier et al. 2013; 

Kurt, 2020). Learning through observation is very vital in the microteaching process. Peer 

student teachers observe and learn the skills and attitudes of their mentor teacher and peers, 

thereby enhancing the development of individual teaching skill through social interaction with 

peers. Bandura in his observational learning model portrays a link between social learning 

theory and the microteaching process. Microteaching is related to the three models because 

there is usually an educator who mentors the student teachers. The student teachers must be in 

attendance and pay attention to the features of the modelled behaviour provided by the mentor 

in order for reproduction to take place. 

Learning according to Loveless (2020) can occur without an immediate change in behaviour 

because learning and the demonstration of what has been learned are distinct processes. 

According to Bandura (2001), observational learning can occur in relation to three models; live 

model, verbal model and symbolic. Live model refers to the situation where someone is 

demonstrating the desired behaviour while there are people observing and imitating him. The 

verbal instruction is a process whereby an individual describes the desired behaviour in detail 

and instructs the participant in how to engage in the behaviour. In the symbolic, modelling 

occurs by the means of the media such as radio, audiotape and printed texts. The modelling 

process involves several steps which include attention, retention, reproduction and motivation.  

Attention: In every learning situation, attention is necessary as it determines the quality of 

learning that occurs. Attention is crucial, having, a certain influence on others such they imitate 

it (McLeod, 2007). During the microteaching process, student teachers observe their peers and 

in doing so, they pay attention to the modelled behaviour. Many conditions can affect 

observer’s attention; for instance, if a peer student teacher is sleepy, ill or distracted, he or she 

will be less likely to learn the modelled behaviour and imitate it later. 

Retention: It is essential that behaviour’s memory is established, to be later performed by the 

observer (McLeod, 2011). The second requirement for observational learning is being able to 

remember the behaviour that was witnessed. If a student teacher does not remember the 

behaviour portrayed by a peer, there is less than probable chance that they will imitate it. 

Reproduction: This requisite of behaviour is primarily concerned with the physical and mental 

ability of the student teacher to copy the behaviour they observe. After observing the expert 

teacher demonstrating or a peer student teacher teaching, individual student teachers try to do 

the same. Even if the individual wishes to reproduce all the behaviours observed, he/she cannot 

(McLeod, 2011). 

Motivation: Motivation is provided by the mentor teacher as its essential to student teachers. 

If a student teacher does not have reasons for imitating a behaviour, then no amount of 

attention, retention or reproductions will overcome the lack of motivation. The punishment and 

rewards which are linked to a given behaviour are usually put into consideration by the 

observer. Some researchers are of the view that motivation energizes and directs behaviour 

towards achievement (Robbins et al., 2004; Hattie, 2009; Plante et al., 2013). 
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Behaviorism Theory Skinner (1953) (Source; Molly Zhou & David Brown, 2017) 

Behaviorism is primarily concerned with observable and measurable aspects of human 

behavior. In defining behavior, behaviorist learning theories emphasize changes in behavior 

that result from stimulus-response associations made by the learner. Behavior is directed by 

stimuli. An individual selects one response instead of another because of prior conditioning 

and psychological drives existing at the moment of the action (Parkay & Hass, 2000). 

Skinners’ theory of operant conditioning is the underpinning theory. According to Saxena and 

Khajanchee (2012), microteaching is based on Skinner’s theory of operant condition. The 

Skinner’s theory stresses on reinforcement of target behaviors. Edward Thorndike’s law of 

practice is also of great importance to this study. The law states that responses that produces a 

satisfying effect in a particular situation become more likely to occur again in that situation and 

responses that produces a discomforting effect become less likely to occur again in that 

situation (Gray, 2011). Thorndike however modified the law when he discovered that practice 

without feedback does not necessarily lead to increased performance. It is in keeping with this 

that the knowledge of immediate feedback dimension of microteaching is one of the pillars of 

microteaching as an innovative teacher training programme. In this study, the feedback of 

student teachers’ behavior during microteaching exercise as in other cases is provided by the 

Supervisors, and peers to reinforce and enhance the development of the teaching skills 

Skinner in his model was based on the premise that satisfying responses are conditioned, while 

unsatisfying ones are not. Operant conditioning is the rewarding of part of a desired behavior 

or a random act that approaches it. During the transfer phase of microteaching where the teacher 

trainee is given the opportunity to put into practice skills acquired during the acquisition phase, 

the expert teacher in observing the teacher trainee, reinforces positive behaviors portrayed by 

the teacher trainee and at the same time suppressing negative behaviors. By so doing peer 

teacher trainees observe and make adjustments to shape their own behaviors with the learned 

behavior. This idea linearizes with what Skinner remarked that "the things we call pleasant 

have an energizing or strengthening effect on our behavior". Therefore, the teacher trainee in 

the next attempt will make adjustment with the behavior initially employed to get the best 

experience. Skinner believed the habits that each of us develops result from our unique operant 

learning experiences (Shaffer, 2000). 

Behaviorism theory by Skinner is of the view that reinforcement is rewarding to learners who 

observe and imitate behavior. This behaviour may have been identified and recommended by 

a supervisor or other student teachers as they teach. Social learning theory by Bandura supports 

learning through observation, imitation and modeling which is a procedure adopted during the 

microteaching cycle. It fosters social learning as student teachers learn variety of skills from 

their peers through observation.  

RESEARCH METHODOLOGY 

A cross-sectional survey design was adopted for the study. The population of this study was 

The University of Bamenda, Cameroon, which has about 17,250 students, distributed in six 

schools and six faculties; Faculty of Arts, Faculty of Education, Faculty of Science, Faculty of 

Economics and Management Science, Faculty of Law and Political Science, Faculty Health 

Science, College of Technology Higher Teacher Training College, Higher Technical Teacher 

Training College, Higher Institute of Commerce and Management, Higher Institute of 

Transport and Logistics, and National Higher Polytechnic Institute. 
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The target population involved all the 5361 students who registered in the teacher training 

schools of the University of Bamenda: Higher Teacher Training College, Higher Technical 

Teacher Training College and Faculty of Education. The accessible population consisted of all 

the level 400 students who registered in the above teacher training schools for the 2021/2022 

academic year in the University of Bamenda. Using the Krejcie and Morgan table, a sample 

size of 120 student teachers was drawn from the three teacher training colleges. A structured 

four point Likert scale questionnaire was the instrument used for data collection. Both 

descriptive and inferential statistics were used for data analysis. The statistical software used 

for the analysis was the Statistical Package for the Social Sciences (SPSS version 23). 

Reinforcement skill of microteaching and its effect on student teachers’ teaching performance  

FINDINGS 

Reinforcement Skill of Microteaching 

 

 

Figure 1: Statistics on reinforcement skill of microteaching 

Source: Field survey, (2022) 

Questioning skill of microteaching and its effect student teachers’ teaching performance. 

 

Figure 2: Statistics on questioning skill of microteaching 

Source: Field survey (2022) 
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Explanation skill of microteaching and its effect student teachers’ teaching performance  

 

Figure 3: Statistics on explanation skills of microteaching 

Source: Field survey (2022) 

Correlation Analysis 

Reinforcement skills of microteaching on student teacher’s performance during their 

teaching practice 

The respondents’ rating in the statements related to reinforcement skills were cumulated to 

obtain a composite score for reinforcement skills and its influence on student teachers’ 

performance during teaching practice. The total scores were then used to compute the Pearson’s 

correlation coefficient to establish whether there was relationship between reinforcement skill 

and student teachers’ performance during their teaching practice. The finding of the correlation 

analysis are as shown in table 1.  

Table 1: Reinforcement skills of microteaching and student teacher’s performance 

 Reinforcement 

skills 

Performance of 

student teacher 

Reinforcement skills Pearson Correlation 1 0.200 

Sig. (2-tailed)  0.037 

*. Correlation is significant at the 0.05 level (2-tailed) 

From the correlation analysis, it was established that there was a fairly strong positive 

relationship between reinforcement skills and the performance of student teachers (r=0.200). 

The correlation was significant at the level of 0.05. Although the relationship was fairly strong, 

the positive nature of the relationship implies that higher levels of reinforcement skills can be 

associated with performance of student teachers during teaching practice. Based on the 

findings, the study concluded that there was a significant relationship between reinforcement 

skills and student teachers’ teaching performance. 
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Effects of explanation skills of microteaching on student teachers’ performance during their 

teaching practice 

The respondents’ rating in the statements related to explanation was cumulated to obtain a 

composite score for explanations and its influence on the performance of student teachers. The 

total scores were then used to compute the Pearson’s correlation coefficient to establish 

whether there was relationship between explanation and student teachers’ performance during 

teaching practice. The finding of the correlation analysis were as depicted in table 2. 

Table 2: Explanation skills of microteaching and student teachers’ performance during 

their teaching practice 

 Explanation 

skills 

Performance of 

student teachers 

Explanation skills Pearson Correlation 1 0.381** 

Sig. (2-tailed)  0.000 

**. Correlation is significant at the 0.01 level (2-tailed). 

From the correlation analysis shown in the table above, it was established that there was a fairly 

strong positive relationship between explanation skills and performance of student teachers 

(r=0.381). The correlation was significant at the level of 0.05. Although the correction was 

fairly strong, the positive nature of the relationship implies that higher levels of explanation 

skills can be associated with performance of student teachers. Based on the findings, the study 

therefore concluded that there was a significant relationship between explanation skills and the 

teaching performance of student teachers. 

Effects of questioning skill of microteaching on student teachers’ performance during their 

teaching practice 

The respondents’ rating in the statements related to questioning skills was cumulated to obtain 

a composite score for questioning skills and its influence on the performance of student 

teachers. The total scores were then used to compute the Pearson’s correlation coefficient to 

establish whether there was relationship between questioning skills and student teachers’ 

performance during teaching practice. The findings of the correlation analysis are depicted in 

table 3. 

Table 3: Questioning skill of microteaching and student teachers’ performance during 

their teaching practice 

 Performance of 

student teachers 

Questioning 

skills 

Performance of student 

teachers 

Pearson Correlation 1 0.188* 

Sig. (2-tailed)  0.049 

*. Correlation is significant at the 0.05 level (2-tailed). 

From the correlation analysis, it was established that there was a fairly strong positive 

relationship between performance of student teachers and questioning skills (r=0.188). The 

correlation was significant at the level of 0.05. Although the correlation was fairly strong, the 

positive nature of the relationship implies that higher levels of questioning skills can be 

associated with performance of student teachers’. Based on the findings, the study concluded 
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that there was significant relationship between the skill of questioning and the teaching 

performance of student teachers. 

Regression Analysis 

The regression analysis was sought to find out the strength of the relationships between the 

dependent and independent variables. 

Table 4: Model summary 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .110a .012 -.008 .57785 

Source: Field Survey (2022) 

Research Question: What is the impact of microteaching process on student teachers in teacher 

training programs in the University of Bamenda.  Results revealed the regression coefficient 

(R) 0.110a, and which is 1.2% (0.012x100)     

Table 5: ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

 Regression 0.404 2 0.202 0.605 0.548b 

Residual 33.057 99 0.334   

Total 33.461 101    

Source: Field Survey, (2022) 

The results in the table above shows F (1,80) =0.605, P>0.55 simply because if the p-value is 

more than the alpha .05 which it is in this case then we conclude that the model is not 

significant. 

Testing of Hypothesis 

To test the hypothesis, the researcher used the chi-square (X2) method.  

Table 6: Reinforcement skill of microteaching has a significant effect on student teachers’   

performance during their teaching practice 

The value of the test statistics is 11.822. The footnote for this statistics do not pertain to the 

expected cell count assumption that is; expected cell counts are less than 5, so this assumption 

implies the null hypothesis was rejected implying the hypothesis 1 (Ha1) was accepted. 

Chi-Square Tests 

 Value df 

Asymptotic Significance 

(2-sided) 

Pearson Chi-Square 11.822a 6 0.066 

Likelihood Ratio 11.926 6 0.064 

Linear-by-Linear Association 0.385 1 0.535 

Number of valid cases 110   

a. 8 cells (66.7%) have expected count less than 5. The minimum expected count is .05. 
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Table 7: Explanation skill of microteaching has a significant effect on student teachers’ 

performance during their teaching practice 

Chi-Square Tests 

 Value df 

Asymptotic 

Significance (2-sided) 

Pearson Chi-Square 68.724a 9 .000 

Likelihood Ratio 25.744 9 .002 

Linear-by-Linear Association 16.516 1 .000 

Number of valid cases 115   

a. 12 cells (75.0%) have expected count less than 5. The minimum expected count is 0.14. 

The value of the test statistics is 68.724. The footnote for this statistics do not pertain to the 

expected cell count assumption that is; expected cell counts for 12 cells are less than 5, so this 

assumption implies the null hypothesis was rejected implying the hypothesis 2 (Ha2) was 

accepted. 

Table 8: Questioning skill of microteaching has a significant effect on student teachers’ 

performance during their teaching practice? 

 Value df Asymptotic Significance (2-sided) 

Pearson Chi-Square 30.091a 9 .000 

Likelihood Ratio 15.710 9 .073 

Linear-by-Linear Association 6.828 1 .009 

Number of valid cases 109   

a. 12 cells (75.0%) have expected count less than 5. The minimum expected count is .03. 

The value of the test statistics is 30.091 The footnote for this statistics do not pertain to the 

expected cell count assumption that is expected cell counts for 12 cells are less than 5, so this 

assumption implies the null hypothesis was rejected implying the hypothesis 3 (Ha3) was 

accepted. From the above results of the various specific hypothesis being tested and their 

corresponding null hypothesis being rejected, it can therefore be concluded that Microteaching 

process has a significant impact on student teachers in teacher training programs. 

SUMMARY OF FINDINGS 

This study aimed at investigating the impact of the microteaching process on student teachers 

in teacher training programs. The total scores each of the skills were then used to compute the 

Pearson’s correlation coefficient and the correlation was significant at the level of 0.05 both 

for reinforcement and questioning skill and 0.01 level for explaining skill, hence showing that 

these skills have significant relationship with student teacher’s teaching performance.  

DISCUSSION OF FINDINGS 

The discussion of findings is based on the research questions guiding this study. What effect 

does explanation skills of microteaching have on student teachers’ performance during their 

teaching practice? And the third research questions was, what effects does questioning skills 

of microteaching have on student teachers’ performance during their teaching practice? 
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What is the effect of reinforcement skills of microteaching on student teacher’s performance 

during their teaching practice? Based on the Pearson correlational analysis between 

reinforcement skill and students’ teachers’ performance it was seen that the correlation was 

significant at 0.05, depicting a strong and fairly positive relationship between reinforcement 

skill and students’ teacher’ performance. Although the relationship was fairly strong, the 

positive nature of the relationship implies that higher levels of reinforcement skills can be 

associated with the performance of student teachers during teaching practice. This was visible 

as participants indicated that microteaching help them to utilize both verbal and nonverbal 

actions (all sort of body language) for enhancing teaching in the classroom.  

This finding was further confirmed by the test conducted on the first null hypothesis which 

postulates that “there is no significant impact of reinforcement skill of microteaching on student 

teacher’s performance during their teaching practice.” The chi-square method of analysis, 

where the researcher decides to reject any of the formulated hypotheses was used and the 

observed frequencies were being compared in each response category to the frequencies 

expected if the null hypothesis was true. These expected frequencies are determined by 

allocating the sample to the response categories according to the distribution specified in Ho. 

The value of the test statistics for reinforcement was 11.822. The footnote for this statistics did 

not pertain to the expected cell count assumption.  that is; expected cell counts for 8 cells 

(66.7%) was less than 5, implying that the null hypothesis was rejected and the alternative 

hypothesis 1 (Ha1) was accepted which affirms that there is a significant impact of 

reinforcement skill of microteaching on student teachers’ performance during their teaching 

practice. This finding is in line with the study, carried by Esta and Priyatno (2020). 

Second research question; What effect does explanation skill of microteaching have on student 

teachers’ performance during their teaching practice? From the Pearson correlational analysis 

done between explanation skill and students’ teachers’ performance, it was seen that the 

correlation was significant at 0.01, showing a strong and fairly positive relationship between 

explanation skill and students’ teacher’ performance. The positive nature of the relationship 

implies that higher levels of explanation can be associated with the performance of student 

teachers during teaching practice. This was seen as participants indicated that explanation skill 

helps them to break down complex concepts into short and clear sentences while sequentially 

presenting them, avoiding ambiguity of words, pausing at interval for students to internalize 

what they have heard, regulating their voices to the hearing of every student, cautioning 

students to be attentive, avoiding standing on one position during explanation and ending 

explanations with a run-down summary of the entire concept. These actions undertaken by 

student teachers in classroom shows therefore that they obtained the skill of explanation from 

the microteaching process.  

The chi-square method of analysis, where the researcher decides to reject any of the formulated 

hypotheses was still used and the observed frequencies were being compared in each response 

category to the frequencies expected if the null hypothesis was true. These expected 

frequencies are determined by allocating the sample to the response categories according to the 

distribution specified in Ho. The value of the test statistics was 68.724. The expected cell 

counts for 12 cells (75.0%) was less than 5, so this assumption indicated that the null hypothesis 

was rejected, implying the alternative hypothesis (Ha2) was accepted, which affirms that there 

is a significant impact of explanation skill of microteaching on student teachers’ performance 

during their teaching practice. 

Third research question; What is the effect of questioning skills of microteaching on student 

teachers’ performance during teaching practice? Analyzing the responses, with respect to rate 
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of agreements that were recorded, and noting the Pearson correlational analysis done between 

questioning skill and students’ teachers’ performance, it was seen that the correlation was 

significant at 0.05. Based upon this correlation analysis, it was established that there was a 

fairly strong positive relationship between performance of student teachers and questioning 

skills. Although the relationship was fairly strong, the positive nature of the relationship implies 

that higher levels of questioning can be associated with the performance of student teachers 

during teaching practice. This was seen as participants indicated that questioning skill helps 

them to be able to use a wide variety of questions, ranging from open ended to close ended, the 

art of introducing lessons through questioning, ability to give hints and clues or leading 

questions in class, ability to redirect questions to individual students, the ability to demonstrate 

questions to student using object or real things, the ability to cause peer/peer interactions in 

classroom by asking individual students to reflect on the response of others, and lastly the 

ability to give timely feedback on unanswered questions. These verities of actions undertaken 

by student teachers in classroom shows therefore that they obtained the skill of explanation 

from the microteaching process.  

This finding was further confirmed by the third null hypothesis which postulates that “there is 

no significant impact of questioning skill of microteaching on student teachers’ performance 

during their teaching practice.” The chi-square method of analysis was still adopted, because 

it gives room for the researcher to reject any of the formulated hypotheses where by the 

observed frequencies are being compared in each response category to the frequencies expected 

if the null hypothesis is true. These expected frequencies were determined by allocating the 

sample to the response categories according to the distribution specified in Ho. The value of 

the test statistics was 30.091. The footnote for this statistics did not pertain to the expected cell 

count assumption. Expected cell counts for 12 cells (75.0%) were less than 5, so the assumption 

indicated that the null hypothesis was rejected, hence accepting the third alternative hypothesis 

(Ha3), which affirms that there is a significant impact of questioning skill of microteaching on 

student teachers’ performance during their teaching practice. This study generally goes in line 

to the study conducted on the effects of a microteaching course on student teacher’s teaching 

practice.  

CONCLUSION 

The objective of this study was to find out the impact of microteaching process on student 

teachers in the University of Bamenda teacher training programs. Three specific objectives; the 

effect of reinforcement skill, explaining skill and questioning skills of microteaching on student 

teachers’ teaching performance during teaching practice guided the study. The descriptive 

analysis illustrated in the frequency distribution tables of the data analysis, figures 1,2, and 3 

shows that reinforcement, explaining and questioning skill of microteaching have significant 

impact on students’ teachers’ teaching performance during their teaching practice. 

Microteaching process has a significant impact on student teachers in teacher training 

programs, helps in building and instilling in them teaching skill that will enable them to shift 

from the traditional ways of teaching and focus on teaching that helps to build the 21st century 

skill, critical thinking and problem solving skills in our students, thereby overcoming the 

challenges faced in the implementation of the competency based approach of teaching in our 

Cameroon secondary and primary schools for a sustainable development 
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